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CHAPTER L INTRODUCTION 
The public comprehensive community college will be recorded in the history of higher 
education as the institution in the United States that attempted to provide educational 
opportunities to the most diverse student groups in American education (Vaughan, 1985). 
Furthermore, the record will show that the community college's philosophical commitment to 
open access was the vehicle by which the" American Dream" -of equal opportunities in higher 
education became a reality (Vaughan, 1988). 
The public community college developed out of the democratic belief that holds citizens of 
a free society are entitled to educational opportunities that allow them to receive a share of 
the American dream - a dream built on the premise that education is the key that unlocks the 
door to social and economic mobility in an ever-increasing industrial and technological age 
(Brubacher.& Rudy, 1958). 
Through a philosophy of open access, translated into practice by an open-door admission 
policy, the community college is the institution in American higher education that allows 
members of minority groups, older adults, first-generation, lifelong learners and a number of 
other student groups who normally would not have participated in higher education (Cardenas 
& Warren, 1991). Some of these students attend the community college because they are not 
ready for the rigorous academic programs found in four-year institutions, some 
may seek to gain immediate entrance into the workforce, and therefore, select programs that 
are shorter in length and designed for training in specific skills, while others may prefer a more 
intimate educational setting where individualized assistance is anticipated and commonplace. 
Still others may simply appreciate and enjoy the caring professionals that are characteristic of 
community college faculty and staff (Cohen, Lombardi, &. Brawer, 1975). 
As an institution that seeks to provide access to all, the community college often admits a 
number of students who are not academically prepared to succeed in college-level 
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coursework. Thu~ a distinguishing characteristic and strength of the community college has 
been its fleXIbility in providing a wide variety of developmental programs through which 
students are introduced to courses and services designed to help develop their college 
readiness (Iowa Department of Education, 1992). Iowa's Community Colleges: A Silver 
Anniversary Report, published in 1992 by Iowa Department of Education, indicates that the 
community college helps "students develop the skills to earn a living and that for many people 
the community college offers the first opportunity to be successful at something (p.4). In fact, 
Cohen (1984) indicates that the community college's philosophy of open access and 
commitment to society's underrepresented groups regardless of age, gender, ethnicity, 
academic abilities or family income levels allowed them to serve as the "accessible point of 
entry" for many in higher education and the workforce today (p.2). 
Community Colleges: A National Profile, published in 1992 by the American Association 
of Community Colleges (AACC), provides the following statistical overview of all community 
college students: 
*Over 12 million persons are enrolled in undergraduate higher education in the United 
States. Of these, over 43 percent attend community colleges. 
*Thirty-seven percent of all students in community colleges are 25 years of age or older. 
*Sixty-four percent of people 25 years of age and older are enrolled on a part-time 
basis. 
*Women represent 58 percent ofall community college enrollees and associate's degrees 
awarded. 
*Forty-five percent of all minority students enrolled in higher education attend 
community colleges. 
*Twelve percent of the students enrolled in public community colleges have disabilities 
as defined by the Americans With Disabilities Act. 
*Over six million students are enrolled in college credit programs and five million will 
receive the benefits derived from classes designed to promote lifelong learning and self-
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enrichment. (pp. 1-3) 
Thus, the community college's responsiveness to adapt its programs and services to the 
diverse needs of its various communities has been by far its most distinguishing characteristic 
and its most difficult challenge. Cardenas and Warren, (1991) assert: 
The most effective community colleges are both mirrors and catalysts in their 
communities: they reflect the population and its values and strengths while at the same 
time providing educational services as a catalyst for change .... Maintaining open access 
and the range of programs that it requires is not only the most important service that 
community colleges offer, but it is also the most challenging .... To react to change, the 
college must have accurate and continuous information about its community and its 
students. Just as important, it must be prepared to act on the infonnation. (pp. 15-16) 
In the past, the largest percentage served by the public community college were full-time 
traditional age students who were enrolled to take the first two years of liberal arts classes for 
transfer into a four-year college or university, and adults who needed occupational training to 
prepare for immediate employment opportunities. Today, the program needs and student 
populations are so diverse, the community college may resemble a chameleon as it attempts to 
respond to the ever-changing needs of its community (Cohen, 1984; Hann, 1974). 
Iowa's Community Col/eges: A Silver Anniversary Report (1992) asserts: 
Community colleges can and are responding to the new realities of a changing world: 
rapidly advancing technologies, new social and family structures, a threatened 
environment, the internationalization of our communities and workplace that, the 
year 2000, will be vastly different from the one with which most of us are familiar. 
The conflicting demands of limited resources and increased demands for services 
and accountability require that community college personnel thoroughly evaluate the 
past, present and future needs of the communities they serve. It is through this process 
that they will continue to successfully fulfill the mandate of a comprehensive community 
college. Through careful planning, those who guide the community colleges can 
anticipate needs and develop resources to meet those needs. (p. 31) 
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Planning for the community college is crucial, as it is for most institutions that are 
dependent upon State-supported funds to sustain their operating cost. Paulsen (1990) asserts 
that because educational institutions are "faced with the possibility of reduced enrollments, 
budget deficits, and retrenchment in an age of rising consumerism, many 
administrators ... [have begun] to fix their attention on ways to maintain and effectively forecast 
their enrollment" (p. 4). 
To do this, one community college, Iowa Central in Storm Lake, Iowa plans for and 
anticipates future enrollment and service needs by soliciting input directly from prospective 
students within their market area before implementing some programs and services. In this 
way, they are able to reduce the possibility of financial waste and anticipate the college going 
plans of their community members. 
Iowa Central Community College 
Iowa Central Community College (lCCC) is a comprehensive community college serving 
141,406 persons in a nine-county area. There are 32 school districts in the 5,000 square mile 
area. The mission of the college is to offer educational opportunities in arts and sciences, 
applied sciences and technologies, adult and community education, and secondary career/ 
vocational training programs. The college has three postsecondary centers (Eagle Grove, Fort 
Dodge, and Webster City) and a combined secondary/postsecondary center at Storm Lake. 
Numerous other centers throughout the combined Merged Area V offer community education 
programs, jointly administered career/vocational programs, and postsecondary programs. 
ICCC's Fall 1993 enrollment included 1,471 full-time and 1,016 part-time students. There 
were 757 secondary school students enrolled in jointly administered programs. 
Iowa Central Community College is a community-based institution with over 80 percent of 
the student body coming from the nine counties that surround the college. Tuition is 
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moderate, courses are offered at numerous centers, a wide variety of assistance is provided to 
students, and the faculty is dedicated to teaching. The college is committed to providing 
students with an education that considers the total person, and values the integration of 
general education and the humanities into the total curriculum (Judson, 1991). 
Purpose of the Study 
The purpose of the study was to provide data for administrators of Iowa Central 
Community College, on prospective students' college going plans and to determine what 
factors students consider important when selecting a college to attend. Iowa Central 
administrators, headquartered in Fort Dodge, also wanted to determine what courses were 
most favored by prospective students at the Storm Lake Center. Iowa State University's role 
in conducting the study was limited to providing the results of the data to the community 
college administrators. 
This study will contribute to the body of literature with regard to factors that determine 
college choice. The focus will include both traditional and nontraditional students from a rural 
setting. 
Need for the Study 
Iowa Central Community College's Storm Lake Center is a combined secondary-
postsecondary educational institution. Currently, the Center occupies four classrooms in a 
building shared with the a high school. If there is a market for the Storm Lake Center to 
expand its course offering, it will be necessary for them to negotiate additional classroom 
space, or determine if the potential increase in enrollment would necessitate a move to a larger 
facility. 
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Research Questions 
The research questions presented in this study will be answered by a questionnaire. Based 
on the purpose of the study and the need for the study, the primary research questions are as 
follows: 
Research Question 1. How likely are the prospective students to takes courses based on the 
following factors: 
(1) for transfer to complete a four year degree 
(2) to prepare for a new job 
(3) to help advance in your present job 
(4) to meet requirements for continuing education 
(5) for personal improvement or enrichment 
Research Question 2. How likely are the prospective students to use or enroll in selected 
services or courses at Iowa Central Community College within the next 
year? 
Research Question 3. What are the three most important factors prospective students 
consider when selecting a college choice? 
Research Question 4. If given one choice of a course, which course would the prospective 
students choose between accounting, marketmg, education or other? 
Research Question 5. What is the most favorably time for classes to be offered to meet the 
needs of prospective students desiring to attend ICCC? 
Acronyms and Definitions 
The following acronyms and definitions were used in the study. 
ACT - American College Test 
Continuing Education - Non-credit classes taken for self-improvement that 
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ESL - English as a second language 
GED - General Equivalency Diploma 
Iowa Central or ICCC - Iowa Central Community College 
Merged Area V - Nme counties, Buena Vista, Calhoun, Green, Hamilton, Humboldt, 
Pocahontas, Sac, Webster, and Wright in Iowa that are the primary districts 
served by Iowa Central Community Colleges. 
SAT - Scholastic Aptitude Test 
Assumptions of the Study 
I. Prospective students will give honest answers when completing the questionnaire. 
2. The survey instrument used in this study is a valid method for determining the results 
of the research questions. 
Limitations of the Study 
I. The respondents that completed the questionnaire represented an invited population. 
2. Due to cost and logistics~ follow-up surveys were not distributed. 
3. Since the research was conducted using prospective students exclusively from the 
Storm Lake Center area, results may not be generalizable to other institutional settings. 
Significance of the Study 
Iowa Central Community College along with many state-supported colleges and 
universities have limited operating funds. By deterring the service and program needs of its 
community, the Stonn Lake Center will be in a position to more effectively utilize financial 
resources. 
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Organization of the Remainder of the Study 
Chapter n is a review of relevant literature. The review of literature consist of a historical 
overview of the community college in American higher education. Attention will be given 
to the role of the community college in higher education with a brief look at its student 
body makeup and programs. 
Chapter ill examines the methodology including a description of the population, the 
instrument used for data collection, and the data collection procedures. 
Chapter IV contains the instrument and data analysis. 
Chapter V provides conclusions, summary and recommendation for future research. 
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CHAPTER n. LITERATURE REVIEW 
The review of literature in this chapter will consist of a historical overview of the 
community college in the American system of higher education. Attention will be given to 
role of the community college in higher education with a brief look at its student body 
makeup, and programs. The literature review took advantage of ERIC documents, books, 
and journal articles. 
Historical Oven-iew of the Community College in American Higher Education 
The date of the community college's origin cannot be unequivocally ascertained 
(Martorana, 1986; Monroe, 1972; Pedersen, 1989). Some educators believe the community 
college adopted its principles and traditions from the public school system (Brubacher & 
Rudy, 1958; Diener, 1986; Knoell, 1982; Monroe, 1972;). Others contend it is an evolution 
of the junior college, and thus has its roots embedded in that movement. While both views are 
given considerable recognition for this unique institution's start, the junior college viewpoint 
seems to be the most widely accepted (Cohen, 1985; Frankel, 1974; Gleazer, Jr., 1980, 1994; 
Palinchak, 1973;). 
A considerable amount of the literature use the terms "junior" and "community" college 
synonymously. However, it must be understood that the community college is not the same as 
the junior college. Without question, the junior and community college are both a form of 
the two-year collegiate institution. However, differences in their philosophy, purpose, and 
commitment to service draw clear distinctions that render it virtually impossible for them to be 
one in the same (Frankel, 1974; Hillway, 1958; Monroe, 1972; PaIinchak, 1973). 
"Junior college" is a generic term used loosely to describe institutions that provide 
educational opportunities up to two years beyond high school to students from an unrestricted 
community base. The "community college," on the other hand, generally provides educational 
services to the people located directly within its service area (Hillway, 1958; Starrak & 
10 
Hughes, 1948). Another distinction noted by Hillway (1958) is that "the community college is 
most frequently under public control and is a part of the local school system, whereas the 
junior college may be privately or church controlled and its primary interest in not community 
service" (p. 8). 
The original junior colleges had three primary functions. First, they were to prepare 
students for transfer into four-year colleges and universities (Gleazer, 1968). The second 
function was to provide one or two years of post-secondary instruction for students who did 
not desire university transfer preparation, but, needed additional training to improve their 
standard of living or enrich their family lives (Cohen, 1984). Finally, the junior college 
provided occupational programs in response to societal needs for more advanced laborers and 
persons who could assume middle-management level positions. 
Cohen (1984), Frankel (1974) and Gleazer (1984) agree that in many respects, junior and 
community colleges share similarities in functions. The community college too attempts to 
prepare students for transfer, provides post-secondary curriculum instruction, and offers 
occupational education training. At this point, however, Cohen (1984) and Frankel (1974) 
contend that the lines of similarity end. They believe, in addition to providing educational 
opportunities, the community college provides community-centered programs to meet the 
social needs of the people within the community where it is located. 
Monroe (1972) said, "The greatest possible error anyone can make about the community 
college is to mistake it for just another college or another technical institute [a type of two-
year college], ... [because] the community college has its own peculiar ... destiny to fulfill" (p. 
x). 
In the broadest context, the community college is a twentieth-century American invention, 
created expressly for the purpose of providing equal educational opportunities to the common 
citizen (Gleazer, 1968). Charles Monroe (1972) in Profile ojthe Community Col/ege, states: 
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Among the many forces which have made possible this rapid development [of the 
community college] is the ever expanding and deepening faith in the power of education to 
open doors of social and economic opportunity for a masses [sic lof the people. Leaders 
have proclaimed that education is the best guarantee of individual freedom and equality. 
Not only have the proclamations been taken seriously, but the people have learned from 
experience that education pays offin increased earning power and social position. (p.4) 
Presidents of "elitist" universities are given credit as the original instigators to establish 
community colleges. William Rainey Harper, dubbed the father of the public community 
college movement along with Hemy Philip Tappan have been noted as being the voices 
behind the community college movement. They presented the following arguments as the 
need for this type of institution: the community college was to (1) offer preparatory training 
to students desiring to enroll in a more advanced university program; and (2) provide further 
schooling for students who did not intend to advance their education at the university level. 
but could benefit from the use of additional training beyond the secondary level (Diener, 
1986; Frankel. 1974; Eaton, 1994; Gleazer, 1980; Ratcliff, 1994). 
Another factor motivating these presidents' push for the establishment of community 
colleges, although it is not readily identified with the first two arguments, was the desire of the 
presidents to distinguish between two levels of instruction being offered in four-year 
universities (Hittman, 1994; Feldman, 1982; Pullias, 1975). Harper, in particular, pushed to 
separate the first two years of university instruction (freshman and senior levels) from the last 
two (junior and seniors levels) years. His reasoning shared by his contemporaries were 
twofold: (l) he wanted to halt the entrance of students who were not academically prepared 
for four-year institutions such as the University of Chicago, and (2) he desired to establish a 
unit of higher education that could prepare students for latter matriculation into four-year 
universities. Hittman (1994) said, "this notion, combined with the effects of population 
growth and increasing demands on education, created fertile ground for the development of 
the public junior/community college concept (p. 536)." 
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Furthermore, the start of the twentieth century brought about an urgent cry for the sort of 
educational institutions that would help solve some of the problems that were disrupting 
society. The most pressing problems were: (1) the increasing complexity of modem society 
which made demands on the intelligence, understanding, and character of its citizens~ (2) an 
inadequacy of current curricula to serve the educational needs of all who sought admission~ 
(3) changing demands of modem society for trained workers who could work at semi-skilled 
levels within organizations~ (4) changes in rural social organizational structures~ (5) a decrease 
in the age of graduation from high school creating an over-abundance of youth with idle time 
on their hands~ (6) an increase in the age of entry into industrial employment~ and (7) an 
increase in leisure time (Starrak & Hughes, 1948). Starrak & Hughes (1948) stated "a 
solution [to the problems] would be to provide under local control and make readily 
accessible to all youth adequate educational facilities designed to serve their needs for 
recreation, guidance, and training" (p. 6). 
The establishment of state-supported land-grant colleges under the Morrill Acts of 1862 
and 1890 brought about significant changes in how the public viewed higher education. While 
many of these low-cost institutions were geared toward providing training in agricultural and 
mechanical curriculums, they gave the general public an alternative to the higher costing 
private institutions. As the colleges grew and expanded their programs to include broader 
subject areas, people with diverse goals, from different levels of society, sought more access 
(Cohen & Brawer, 1989). Also, as the American public became more accustomed to 
curriculums that were more related to their needs, than the programs offered by the more elite 
four-year universities, they pressed for more educational opportunities (Brubacher & Rudy, 
1958). 
Other events that gave credence to the need for community colleges were the large 
numbers of people who came knocking at the doors of educational institutions during the 
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great depression of the 1930's. By the time the veterans of World War II came along via the 
G. I. Bill of 1944, colleges were bursting at the seams. The increase in attendance was 
unanticipated and no other unit of the educational system rose to accommodate the challenges 
of this new breed of students. Gleazer (1968) stated "the community college emerged to meet 
the needs that other institutions could not or would not meet" (p. 14). 
The increase in attendance brought with it a changes in the student population, types of 
programs offered, and the method of delivery. The community college became the forerunner 
in opening its doors to any member of society that was capable of becoming educated. 
Community colleges opened their doors wide to minorities, women, the academically 
unprepared, and to every section of the economic ladder without discrimination (Cohen, 1985~ 
Gleazer, 1968, 1980; PaIinchak, 1973). 
By the passage of the George Barden Act of 1946, strengthening federal and state 
cooperation in vocational education and expanding federal support of vocational programs, 
community colleges were well established (Prosser & Quigley, 1950). In 1947, the 
publication of President Harry S. Truman's commissioned report, entitled Higher Education 
for American Democracy, gave the community college the final backing it needed to secure 
itself safely into the system of higher education in America (Vaughan, 1984). Vaughan 
(1984) states: 
The Commission's report, a blueprint for higher education in postwar 
America .... profoundly affected ... the nation's two-year colleges. Indeed, the Truman 
Commission Report placed such significance on the role of the two-year college that 
the report might be viewed as the community college's manifesto. 
The Commissions' use of the term "community college" symbolized its view that the 
two-year college was to have an expanded role in the future of American higher 
education. (p. 12) 
The Commission's report placed the community college squarely in the mainstream of the 
American higher education system by voicing to society at large that they should look to this 
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new breed of college to meet increased demands for open access education. Without a doubt 
acceptance and respect for the community college gained impetus after the pUblication of the 
Truman Commission's findings (Vaughan, 1984). 
The Community College's Role in Higher Education 
An institution's role in higher education can be defined best by the beliefs its administrators 
hold important and thereby governs its operations (Vaughan, 1988). The philosophy of the 
public community college supports the democratic belief that every member of a free society 
should have access to higher education, at an affordable price, and that the programs offered 
should be designed in such a way as to add value and enrich the lives of the people enrolled 
(Trueblood, 1973). 
The community college's commitment to provide open access to all members of society 
became the college's central role in American higher education. Monroe (1972) asserts "the 
community college was the best instrument [in higher education] for realizing the dream of 
universal postsecondary education" ... and "the community college [helped] answer the 
question, "Shall I or shall I not go to go [to college]?" for many by putting it within their 
reach (p. 3). 
The community college put education within the people's reach by locating educational 
facilities directly within their communities or within a reasonable commuting distance. This 
allowed people who wanted to attend college to continue to live at home as they pursued an 
education. Also, because of the low cost of tuition at the community college and its flexible 
class schedules, more people were able to participate in education by taking classes on a part-
time basis at night. Additionally, as an open-access institution, the community college elected 
not to deny admission on the basis of academic ability. While many four-year institutions 
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were enforcing selective admission requirements, many community colleges required only that 
students be the legal minimum age of eighteen upon admission (Cohen, 1985). 
William Moore, Jr. (1970) sums up the role of the community college in higher education 
with the following statement: 
The open-door college admits students who exhibit the entire range of academic 
abilities. The community college has the fleXlbi1ity to meet the needs of both the honors 
student and the student in the developmental cunicula. This flexibility permits 
acceptance of students whose diverse interests may span the gamut from transfer, 
technical, vocational, and developmental programs to students (primarily adults) who 
are concerned only with community service courses. Without getting involved in an 
emotional binge about the value of an educated citizenry to a democratic society and 
the guarantee to every student of an opportunity to succeed commensurate with 
his/[her] ability and efforts, let it suffice to say that the community college is the only 
institution in higher education which attempts to be all things to all people. (p. 14) 
Community College Students 
Frankel, (1974) and Moore, Jr., (1970) agree that in its attempt to be the "all things to all 
people college," community colleges opened the doors of opportunity so wide that the 
mixture of people who came in were anything but the "traditional" college students found in 
many four-year institutions. For the most part, the community college attracted students who 
were much older and less academically prepared than students who normally sought entrance 
into four-year colleges and universities (Cohen, 1985; Knoell, 1982). 
National demographics describe the "traditional" college student as a Caucasian woman or 
man between 18 to 24 years of age who averages 20.7 on the AC.T. and 902 on the SAT and 
plans to enroll as a full-time student in a four-year residential college or university upon 
graduation from high school. The student is described as living in a two-parent household 
where one or both parents is a college graduate or the recipient of some form of formal 
education beyond high school. The father may be the family's primary source of support, 
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however, the mother's income permits the family to contribute significantly to the student's 
education. This considerably reduces or eliminates the student's need for federal and/or state 
student financial aid funds. While in college, the traditional student's primary concerns are to 
complete the requirements of the four-year degree program in as little time as possible, secure 
part-time employment to cover the cost of personal items, study, learn, and enjoy the 
collegiate experience. With such strong parental support, external stress-producing situations 
are minimized. Therefore, the student often graduates within five years of enrollment 
(American Council on Education 1989; The Chronicle of Higher Education Almanac Issues, 
1994). 
The "nontraditional" student on the other hand, is described most often as a Caucasian, 
generally female, approximately 25 years or older who normally has academic deficiencies 
either because of low achievement in high school or because of the length of time she or he 
has been away from the learning environment. The student is more likely to be married and 
plans to attend college on a part-time basis during the evening or on the weekend because of 
full-time employment, martial or child-care responsibilities. She or he depends upon the 
assistance of federal, state and institutional student financial aid to assist with college 
expenses. Their primary reasons for attending college are personal improvement, updating job 
skills, interacting with other adults, preparation for transfer to a four-year institution, and 
learning an occupational trade to gain (re)entry into the job market. Non-traditional students 
are heads of households who must distribute their time, energy and available resources over a 
broad spectrum of non-collegiate activities and responsibilities. Therefore, completion of a 
two-year degree program may extend beyond five years (American Council on Education 
1989; Bonhan & Luckie, 1993; Hazzard, 1993; Knoell, 1982; Morris, Mannchen, Leone, & 
others 1987;). 
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It would be a contradiction of the community college's commitment to provide open access 
to suggest that traditional college students are not welcomed and well represented in the 
mixture of people who attend community colleges. Yet, the primary group who receives the 
majority of the community college's time, energy and planning efforts are their "non-
traditional" students (Gleazer, 1980; Moore, 1970). Roueche (1973) in Accommodating 
Individual Differences wrote: 
The success of the community college as a social institution dedicated to effective 
instruction will depend, in large measure, upon the success of its educational 
endeavors with nontraditional students. Whether the students are labeled 
"disadvantages," "remedial," "low achievers," "developmental.," "nontraditional," 
"new," "marginal," "probationary," "deprived," "special," or "disprivileged," they all 
have one basic thing in common, they simply do not fit into the mold labeled 
"traditional college students. (p.24) 
Without question, the community college through its open access philosophy enrolls the 
largest percentage of students in American higher education (American Council on Education 
1989). Still, Roueche (1973) asserts "the egalitarian open door policy of the two-year college 
has meaning it: and only if. .. students ... are educationally accommodated. Educational 
accommodation. .. suggests that the community college has value to the extent it provides 
successful and meaningful learning experiences for all its students" (p. 24). 
The Community College's Program and Services 
Educational accommodation of successful and meaningful learning experiences for 
community college students is achieved largeJy through the college's comprehensive program 
and services. Comprehensive implying that the community college recognizes the diversity of 
needs that are intrinsic to an open door policy and attempts to provide programs and services 
that accommodate the student's educational needs (Knoell, 1982; Vaughan, 1988). 
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There are approximately 1500 community colleges in existence today (The American 
Association of Community Colleges, 1989). While a substantial number may provide similar 
educational programs and services, the vast majority of the programs and services are 
designed specifically for the people and industries within the communities where the colleges 
are located (Hankin, 1989). 
In January 1989, Joseph Harkin solicited information from state directors of community 
colleges throughout the United States in an attempt to compile a list of programs that the 
directors felt were the most unique in their perspectives states. He received responses from 
22 directors. To provide an illustration of the diversity of programs and services offered by 
community colleges, Harkin describes below the responses of four colleges: 
Alaska: Prince Williams Sound Community College - Some of their students live in 
communities that are only accessible by air or water. Therefore, the college uses 
computer-assisted instruction, videotapes and teleconferencing techniques as their normal 
method of instructional delivery. The college's Developmental Disabilities Programs, 
unique to Alaska, provide training for paraprofessional working with handicapped 
individuals. 
Iowa: North Iowa Area Community College - The college works in a consortium with 
Saint Joseph Mercy Hospital to provide comprehensive health occupations programs. By 
pooling resources, the institutions have been able to lower the cost of health education 
programs. 
Michigan: Kellogg Community College - To encourage students to set goals and 
develop lifetime learning skills, the college uses a new electronic delivery system, the 
Education Utility. The system is shared by the college, local public school, a library, and a 
museum. 
Minnesota: The Minnesota Community Colleges - The college designed a program 
to encourage adults over twenty-five, who have been out of high school or college at least 
seven years and do not have a college degree, to return to school by offering them one free 
college course. Additionally, the state system of community colleges encourages high 
school juniors and seniors to take college courses by offering them free of charge. (pp. 13-
17) 
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To a large degree, the community college's responsiveness to the needs of the local 
community, lead to the development of its comprehensive character. 111 Institutions on the 
Edge, the author notes that the concept of comprehensiveness means that students are given 
"choices". Choices that provide access even though special accommodations may be needed 
to facilitate individual differences in educational needs and learning styles. Comprehensive 
programs and services allow the community college to fulfill its commitment to provide open 
access of educational opportunities by ensuring that all people within its service area are 
provided with educational choices (Vaughan, 1991). 
Vaughan (1985) in Maintaining Open Access and Comprehensiveness sums up the 
community college's commitment to open access and comprehensive programming by the 
following assertions: 
In addition to its philosophy of open access and its commitment to a comprehensive 
academic program, the community college is committed to others concepts that 
help maintain and promote open access. Some of these concepts are: a commitment to 
guidance and counseling, a commitment to keeping costs low for the individual, a 
commitment to offering educational opportunities within commuting distance of most 
citizens, a commitment to flexibility, and a commitment to the belief that quality and 
open access are compatible goals. (p.21) 
Summary of Literature Review 
The public comprehensive community college is a vita1link in the chain of American higher 
education. Through a philosophy of open access and a commitment to provide educational 
opportunities for all members of society, regardless of age, gender, ethnicity, academic 
abilities or family income, the community college has established itself as the vehicle by which 
many enter the "educational mainstream" (Cardenas & Warren, 1991). 
The accomplishments of the community college are endless. Foremost, they accomplished 
their mission to open the door of opportunity to people who could not afford to leave home, 
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to attend the more expensive four-year colleges and universities, by locating facilities within 
their communities. They provided affordable programs and services for both the academically 
prepared and the academically challenged. In fact, their commitment to open access has 
become their greatest asset and strength (Cohen, 1985). Frankel (I 974) believes that because 
the community college became flexible when other institutions of higher education refused, 
and attempts to offer "something for everyone," it has truly earned the right to be called the 
"people's college" (p. 4.). 
The literature review reveals the community college is an integral component of the 
American system of higher education. At Iowa Central Community College, administrators 
attempt to anticipate program and service needs of the people in the communities where they 
are located. So, how does Iowa Central Community College know what courses students 
want to take? And, how does it know what are the most effective times to offer classes, given 
the diverse student populations they serve? These questions as well as others will be 
examined in the study as they pertain to Iowa Central Community College's Storm Lake 
Center. 
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CHAPTER m. METHODOLOGY 
Iowa State University, Department of Professional Studies in Education conducted a study 
on behalf ofIowa Central Community College's Stonn Lake Center. The purpose of the study 
was to provide data on prospective students' college going plans and to detennine what 
factors students consider important when selecting a college to attend. Iowa Central 
administrators also wanted to detennine what courses were most favored by prospective 
students at the Stonn Lake center. This information may be used to assist with the college's 
marketing and enrollment planning initiatives. 
The study was conducted with the assistance of the Office of the Vice President of 
Student and Institutional Services at Iowa Central Community College's Fort Dodge Center. 
In order to focus the research, five groups were invited to participate in the study. This 
chapter provides information regarding the survey participants, and research methodologies 
used in the study. (See Appendix A for statement on human subjects.) 
The Vice President for Student and Institutional Services at ICCC's Stonn Lake Center in 
conjunction with researcher selected the parameters for the study. The survey participants 
reported below were invited to participate in the study because it was assumed that these 
groups represented members of the Storm Lake Center community area most likely to enroll 
in college. Information on the selection of the invited sample groups follows. 
Survey Participants 
High School Seniors 
The Vice President of Student and Institutional Services at ICCC's Fort Dodge Center 
requested pennission of the Merged Area V League of Superintendents in a meeting on 
Thursday, December 8, 1994 to survey current high school seniors in the eight school 
districts in the Storm Lake area. The League granted the request and stipulated that the 
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surveys should be given to the high school principals during the second week of December. 
The principals had senior homeroom teachers administer and collect the survey during a class 
period. The completed surveys were given back to the principals who brought them to their 
next meeting on December 14 at the Storm Lake Center. A total of 437 surveys were 
distributed, and 295 were returned that could be used for analysis in the study. The school 
districts and the numbers of surveys distributed to each are as follows: Albert City- 30; Alta -
40; Aurelia - 40; Holstein -50; Newell-Fonda - 42; Schaller Crestland - 40; Sioux Central-
55; and Storm Lake -140. 
GED Students 
A list of names and addresses were provided by the GED Recruiter for students who were 
currently enrolled or had recently completed GED programs in Buena ViSta, Sac and 
Pocahontas counties. A letter was mailed to these students informing them of the purpose of 
the study and inviting them to participate in the study. Included in the letter was a copy of the 
survey, and a self-addressed postage-paid envelop to return the survey. A total of301 survey 
were distributed, and 9 was returned that could be used for the analysis in the study. The 
districts and numbers of surveys distributed to each are as follows: Albert City - 1; Alta - 40; 
Aurelia - 2; Cheokee - 5; Early -6; Fonda - 5; Galva - 1; Holstein - 2; Ida Grove - 1; Lake 
View -1; Laurens - 1; Linn Grove - 1; Marathon - 2; Nemaha -2; Newell- 13; Peterson - 1; 
Pocahontas - 1; Quimby - 4; Rembrandt - 9; Sac City - 7; Schaller - 7; Sioux City -1; Sioux 
Rapids - 3; Storm Lake - 183; Truesdale - 10, and Varina - 3. 
Parents of Preschool Age Children 
The Directors of The Gingerbread House and Kinder Daycare Center were informed of 
the study and asked if Iowa Central could distribute the instrument to the parents of the 
preschoolers as they picked up their children. The parents were given a letter of introduction 
informing them of the purpose of the study, a copy of the survey, and a self-addressed 
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postage-paid envelop to return the sUlVey back to the researcher. A total of260 sUlVeys were 
distributed. One hundred and sixty were distributed to Gingerbread House parents and 100 to 
parents of children attending Kinder Daycare center. A total of 53 questionnaires were 
returned that could be used for the analysis of the study. 
ESL Students 
All sixteen students enrolled in the ESL class at ICCC's Storm Lake Center were asked to 
participate in the study. The students were read a letter of introduction informing them of the 
purpose of the study and inviting them to participate. They were asked to complete the 
survey and return it to the instructor before leaving the classroom. All sixteen students 
completed the survey. 
Currently Enrolled College Students 
Iowa Central's Records Office generated a list of students currently enrolled in college 
level classes at Iowa Central's Storm Lake Center all students were SUlVeyed. The instructors 
in each class read the letter of introduction informing the students of the purpose of the study 
and invited them to participate in the study. The students were asked to complete the study 
during their class period and return it to the instructor before leaving the classroom. A total 
of 108 students completed the SlllVey. 
Survey Instrument 
Utilizing the review of the literature, the researcher developed the survey instrument. In 
addition, Dr. Henry Witt, Vice President of Student and Institutional Services~ Dan Anderson, 
Director of Instruction at ICCC Storm Lake~ Dr. Christine Sorensen, Program Coordinator of 
the Research Institute for the Study of Education (RISE); Dr. Larry Ebbers, Professor of 
Higher Education Administration and members of the Fall Semester 1995 Higher Education 
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Class 615A, all reviewed the survey and made suggestions for change. The researcher also 
sought the advice of other experts in the field of higher education. 
The survey instrument was prepared using a two-sided single sheet that allowed the 
answers to be recorded directly on the questionnaire. (see Appendix B). 
Survey participants were asked to respond to twenty-eight single answer questions, one 
question that could have up to eleven different responses and two open-ended questions. 
With regard to the open-ended questions, the first sought to determine the three most 
important reasons participants considered when choosing a college to attend, and the second 
asked the prospective students if they would like to receive information with regard to courses 
being offered by Iowa Central Community College. If the participants indicated they would 
like to receive additional information about ICCC, they were asked to print their name and 
address in the space provided on the questionnaire. The list of names and addresses was 
forwarded to Dr. Whitt's office. 
Data CoUection 
Data were collected from all survey participants using a 41-question survey instrument. 
The parents of preschoolers and GED students were provided with a pre-paid return envelope 
to mail the questionnaire back to the researcher. The instrument was hand-delivered to Iowa 
Central's currently enrolled college and ESL students, high school seniors received theirs from 
the high school principal, and parents of preschoolers were given the instrument as they 
picked their children up from their perspective daycare centers. The instrument was mailed or 
distributed on Monday, December 5, 1994. A total of 1122 questionnaires were distn"buted to 
the five invited sample groups. Of this figure, the researcher received a total of 481 (43% 
response rate) surveys back that could be used for the analysis of this study. Follow-up 
surveys were not sent due to issues of cost and logistics. 
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Research Questions 
As the literature revealed in Chapter IT, students of today are selective consumers of higher 
education. The student consumer is in a favorable position to select the college of their choice 
provided they meet the admission requirements and have the financial resources to cover the 
cost of education. This has lead many colleges, including community colleges to become 
more sophisticated in their planning and marketing strategies (paulsen, 1990). To that end, 
Iowa Central Community College's Storm Lake Center is concerned about the factors that 
influence a student's decision to attend college. Thus, the following research questions were 
composed to assist Iowa Central Community College's Storm Lake Center. 
Research Question 1. How likely are the survey participants to takes courses based on the 
following factors: 
(1) for transfer to complete a four year degree 
(2) to prepare for a new job 
(3) to help advance in your present job 
(4) to meet requirements for continuing education 
(5) for personal improvement or enrichment 
Research Question 2. How likely are the survey participants to use or enroll in selected 
services or courses at Iowa Central Community College within the next 
year? 
Research Question 3. What are the three most important factors survey participants 
considered when selecting a college choice? 
Research Question 4. If given one choice of a course, which course would the prospective 
students choose between accounting, marketing, education or other? 
Research Question 5. What is the most favorable time for classes to be offered to meet the 
needs of prospective students desiring to attend ICCC? 
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Based on these research questions, the following hypotheses were developed. 
Research Hypotheses 
Null Hypothesis: There is no significant difference in the factors that motivate females to 
take courses at ICCC's Storm Lake Center than the factors that motivate 
males to take courses. (Research Question 1) 
Null Hypothesis: There is no significant difference in the likelihood of participants 25 years 
of age and under taking courses at Iowa Central than it is for participants 
26 years of age and older. (Research Question 1) 
Null Hypothesis: There is no significant difference between females using selected services 
or enrolling in courses at ICeC's Storm Lake Center within the next year 
than it is for males. (Research Question 2) 
Null Hypothesis: There is no significant difference in the likelihood of participants 25 years 
of age and younger and prospective students 26 years of age and older 
using selected services or enrolling in courses at Iowa Central Community 
College's Storm Lake Center within the next year. (Research Question 2) 
Method of Data Analysis 
The Likert Scale format was the rating scale used for Research Question 1 and Research 
Question 2. Survey participants were asked to complete the questionnaire by selecting their 
answer choice from a scale of 1-6, where 1 represented the least favored response and 6 
represented the most favored response. 
1 = very unlikely 
2 = unlikely 
3= somewhat unlikely 
4 = somewhat likely 
5 = likely 
6 = very likely 
27 
The statistical program used to compute the results of the study was the SPSS-X Design 
developed by Iowa State University Statistics Laboratory (SPSS, Inc. 1983). The SPSS-X 
program organized the research data into a descriptive format that was used to prepare the 
frequency tables and t test results. T tests were used to analyze the data regarding gender and 
age group differences. The research hypotheses were tested at the .05 level of significance. 
For Research Question 1, frequency distributions were used to analyze the likelihood of 
participants taking courses at ICCC's Storm Lake Center. The t-test was computed to 
evaluate the differences between female and male participants, and differences between 
participants 25 years of age and younger and participants 26 years of age and older. 
For Research Question 2, frequency distributions were used to analyze the likelihood of 
participants using selected services or enrolling in courses offered by ICCC. The t-test was 
computed to determine the differences between female and males participants, and differences 
between participants 25 years of age and younger and those 26 years of age and older. 
For Research Question 3, frequency distributions were computed for three factors 
participants rated most important when selecting a college choice. 
For Research Question 4, frequency distributions were used to compute the response rate 
of the course the participants selected when asked to choose between three choices. 
For Research Question 5, frequency distributions were used to analyze the most favorable 
time for classes to be offered to meet the participants needs. 
Demographics 
A total of 481 questionnaires were returned that could be used for the analysis of the 
study_ Table 1 represents the total number of survey participants for each group and their 
gender distribution. Over 61% ofall the group participants were female and 39010 were male. 
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Table I. Frequency Distribution of the Total Number ofSun'ey Participants for Each 
Group with Gender Distribution. N=481 
Invited Groups N Percentage Female Percentage Male Percentage 
HS Seniors 295 61.3 150 51.0 145 77.5 
College Students 108 22.5 86 29.3 22 11.8 
Preschool Parents 53 11.0 44 15.0 9 4.8 
ESL Students 16 3.3 9 3.0 7 3.7 
GED Students 9 1.9 5 1.7 4 2.1 
TOTAL 481 100 294 100 187 99.9* 
*May not equal 100 percent due to rounding 
High school seniors represented more than 61.33% of all groups combined, followed by 
ICCC's currently enrolled college students with 22% participation. Parents of preschoolers 
represented 11%, and QED students 1.golo. 
Question two asked survey participants to indicate their age based on six age categories 
provided on the questionnaire. High school seniors represented the largest group in the study, 
therefore, it is understandable why the 18 and under age category had a response rate of 
63.2%, followed by 14.3% for participants between the ages of 19 to 25. Table 2 provides 
the frequency distribution of ages for all groups participating in the study. 
Of the 478 responses to question three regarding the participant's employment status, 
48.6% were employed on a part-time basis outside of the home, and 26.2% indicated that they 
were not employed. Question four addressed the distance that survey participants 
live from Iowa Central Community College's Storm Lake Center. Over half of the 
participants (53.5%) live within 1-10 miles from ICCe's campus, and 22.1% live within 11-20 
miles. (See Table 3 and Table 4.) 
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Table 2. Frequency Distribution of Ages Groups Participating in the Study. N=481 
Age Group N Percentage Female Percentage Male Percentage 
18 and under 304 63.2 159 54.0 145 77.5 
19 to 25 69 14.3 46 15.5 23 12.3 
26 to 35 64 13.3 54 18.4 10 5.3 
36 to 45 32 6.6 27 9.2 5 2.7 
46 to 55 6 1.2 4 1.4 2 l.1 
56 and over 6 1.2 4 l.4 2 l.1 
TOTAL 481 99.9* 294 99.9 187 100 
*May not equal 100 percent due to rounding 
Table 3. Current Work Schedules of Survey Participants. N=478 
Work Schedules Frequency Percentage 
Part-time outside the home 234 48.6 
Unemployed 125 26.2 
Full-time outside the home 77 16.1 
In the home 42 8.8 
TOTAL 478 99.7* 
*May not equal 100 percent due to rounding 
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Table 4. Distance Survey Participants Live From the Storm Lake Center. N=481 
Distance from Campus Frequency Percentage 
1 - 10 miles 257 53.5 
11 - 20 miles 106 22.0 
21 - 30 miles 66 13.7 
31 - 40 miles 38 7.9 
over 40 miles 14 2.9 
TOTAL 481 100 
Question five asked the survey participants to indicate the number of children younger than 
school-age in their home, 60.3% indicated that they did not have children younger than school 
age in their homes. This was consistent with the high response rate of73.4% of participants 
who indicated on question 20 of the survey that it was unlikely that they would need child-
care facilities provided by ICCC to attend classes. (See Table 5 and Table 6.) 
Questions 6 through 10 listed sources of advertising mediums used to inform the public 
about Iowa Central's course offerings and services. Survey participants were asked to indicate 
how much information they received about the Storm Lake Center from each source. 
Multiple selections could have been made with responses ranging from none to extensive. 
Space was also provided for a fill-in response. The majority of the participants received 
information from class scheduleslbrochuresl pamphlets and the radio. (See Table 7.) 
Questions 11 through 14 asked participants to indicate their level of contact with each of 
Iowa Central Community College campuses. The Storm Lake center received the most 
favorable responses. The majority of the participants had either visited the campus (26%), or 
were currently enrolled (40.8%). (See Table 8.) 
31 
Table 5. Number of Children Survey Participants Have Younger Than School Age. 
N=481 
Number of Children Frequency Percentage 
None 290 60.3 
One child 138 28.7 
Two children 34 7.1 
Three children 14 2.9 
Four children 3 0.6 
Five children 2 0.4 
TOTAL 481 100 
Table 6. Survey Participants need for College Sponsored Child-Care. N=476 
Likelihood Factor Frequency Percentage 
Very unlikely 350 73.5 
Unlikely 46 9.7 
Somewhat unlikely 21 4.4 
Somewhat likely 22 4.6 
Likely 13 2.7 
Very Likely 24 5.0 
TOTAL 476 99.9* 
*May not equal 100 percent due to rounding 
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Table 7. Source of Information Received Regarding Iowa Central Community 
College. N=791 
Source N None Very Little Some Quite A Bit Extensive 
1 478 112 108 130 97 31 
2 473 162 185 105 19 2 
3 471 320 120 24 4 3 
4 467 197 138 89 36 7 
TOTAL 1889 791 551 348 156 43 
1 =Class SchedulesIBrochuresIPampblets 
2=Radio 
3=Television 
4=Newspaper/Shopper/ Advertising Guides 
Table 8. Level of Contact With Each of Iowa Central's Community Colleges. N=1894 
Contact N Storm Lake Fort Dodge Eagle Grove Webster City 
1 206 194 9 0 3 
2 289 124 153 5 7 
3 1331 114 287 468 462 
4 68 43 23 1 1 
1 =Currently enrolled in a course there 
2=Have visited the campus, but have never taken a course 
3=Have never been there 
4=Have taken a course in the past, but are not presently enrolled 
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Questions 32 through 37 listed five possible scheduling times for classes and asked 
participants to indicate the likelihood of taking a class during the next year at each. Out of 
2355 responses, the number one answer reported was morning classes (64.6%) from 8:00 am 
until 12:00 pm. Question 38 asked survey participants if enrolled approximately how many 
classes would they take each semester. The majority of the participants (30.3%) indicated 
one. (See Tables 9 and 10.) 
Finally, the last question on the survey instrument asked participants to indicate their 
overall perception of Iowa Central Community College. Over 500/0 responded positively and 
27.7% responded negatively. (See Table 11.) All other questions from the survey instrument 
are presented as research questions in the body of this report. 
Table 9. Likelihood of Survey Participants Taking Classes at Selected Times During 
The Next Year. N=135S 
Likelihood Factor Statement 
Very Unlikely 1 
Unlikely 2 
Somewhat unlikely 3 
Somewhat likely 4 
Likely 5 
Very likely 6 
TOTAL 
*May not equal 100 percent due to rounding 
Statements: 
1 =Moming classes (8:00 am - 12:00 pm) 
2=Afi:ernoon classes (12:00 pm - 5:00 pm) 
3=Evening classes (5:00 pm - 9:00 pm) 
Frequency Percentage 
1521 64.6 
232 9.6 
140 5.9 
160 6.8 
144 6.1 
158 6.7 
2355 99.7* 
4=Late night classes (9:00 pm - 12:00 am) 
5=Saturday classes 
34 
Table 10. Number of Classes Survey Participants would Enroll in Each Semester. 
N=363 
Class Load Frequency Percentage 
1 110 30.3 
2 43 11.8 
3 54 14.9 
4 76 20.9 
5 51 14.0 
6 21 5.9 
7 2 0.6 
8 2 0.6 
9 4 1.1 
TOTAL 363 100 
Table 11. Participants Overall Perception of Iowa Central Community College. 
N=466 
Response Frequency Percentage 
Positive 162 34.8 
Somewhat positive 130 27.9 
Somewhat negative 51 10.9 
Very negative 48 10.3 
Very positive 45 9.7 
Negative 30 6.4 
TOTAL 466 100 
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CHAPTER IV. RESULTS 
The Iowa State University, Department of Professional Studies in Education conducted a 
study on behalf of the administrators of Iowa Central Community's College Storm Lake 
Center. The purpose of the study was to provide the administrators with data on prospective 
students' college going plans and to determine what factors students consider important when 
selecting a college to attend. Iowa Central administrators also wanted to determine what 
courses were most favored by prospective students at the Storm Lake center. This chapter 
contains the results of the study. Descriptive statistics were used to answer the research 
questions and frequency distribution tables are provided as illustration. T -tests were used to 
analyze research hypotheses for Research Question 1 and Research Question 2. 
Research Notes 
The Likert Scale format was used as the rating scale for Research Questions 1 and 2. 
Participants were asked to select their answer from a scale of 1-6, where 1 represented the 
least favored response and 6 represented the most favored. On Table 12 and Table 15, all 
positive and all negative responses have been combined to show the results. Positive 
responses are identified by a small case (a), and negative responses are identified by a small 
case (b). In all other tables, the actual rating scale used to illustrate the results is shown 
beneath the table. A full discussion of each research finding will be presented in the 
conclusion section of this report. 
Research Question 1 
The first research question corresponds with questions 15 through 19 on the questionnaire. 
Survey participants were asked to rate a series of factors designed to determine the likelihood 
of them taking courses at Iowa Central's Storm Lake Center. The largest percentage of the 
survey participants indicated that they were likely to take courses for continuing education 
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(54.4%), and preparation for a new job (54.3%). Over half (59. 1%) of the participants 
indicated that they were not likely to take courses for transfer to complete a four year degree. 
(See Table 12.) 
Table 12. Frequency Distribution of the Likelihood of Participants Taking Courses. 
(All Groups) 
(positive Responses) a (Negative Responses) b 
Likelihood Factor N Frequency Percentage Frequency Percentage 
Continuing Education 478 260 54.4 218 45.6 
New Job Preparation 479 260 54.3 219 45.7 
Personal Enrichment 478 219 45.8 259 54.2 
Transfer 479 196 40.9 283 59.1 
Advancement in Present Job 477 146 30.6 331 69.4 
(a) all positive responses, (somewhat likely likely very likely) have been combined 
(b) all negative responses, (somewhat unlikely unlikely very unlikely) have been combined 
Females and Males 
In order to determine iffemales and males rated the importance of the factors differently, a 
t-test was computed on all of the factors. 
NuD Hypothesis: There is no significant difference in the factors that influence females to 
take courses at ICCC's Storm Lake Center. (See Table 13.) 
A significant difference was found between the mean scores. of females and males on all of 
the factors considered. Females rated each of the factors more important to their decision to 
take courses than males. Since there was not a significant difference in the variability spread 
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Table 13. The Mean, Standard Deviation, and t-test Scores of the Likelihood of Female 
and Male Participants Taking Courses at ICCC's Storm Lake Center. 
Standard 2-tail 
Likelihood Factor Gender N Mean Deviation Probability 
Continuing education Females 294 3.67 1.912 *.006 
Males 184 3.18 1.924 
New job preparation Females 294 3.67 1.952 *.005 
Males 185 3.16 l.951 
Personal enrichment Females 294 3.29 1.833 *0 
Males 184 2.69 1.726 
Transfer Females 293 3.03 1.979 *.046 
Males 186 2.67 1.841 
Advancement in present job Females 293 2.67 1.762 *.027 
Males 184 2.32 l.633 
*Significant at a probability level ofp:s..0.05 Rating scale used to determine means: 
1 =very unlikely 2=unlikely 3=somewhat unlikely 4=somewhat likely 5=likely 6=very likely 
between each of the groups observ~ the pooled variance formula was used. If the F-value 
had been significant (p ~.05), the separate variance estimate would have been reported. 
Participants lS yean of age and younger and participants 26 years of age and older 
The t-test was computed to determine if differences existed between participants who were 
25 years of age and under and participants 26 years of age and older. 
NuD Hypothesis: There is no significant difference in the likelihood of participants 25 years 
of age and under taking courses than participants 26 years of age and older. (See Table 14.) 
The null hypothesis that there was no significant difference in the likelihood of participants 
taking courses between each of the two age groups was rejected on the factors of preparation 
for a new job, advancement in present job and personal enrichment. The mean scores for 
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Table 14. The Mean, Standard Deviation, and t-test Scores of the Likelihood of Two 
Age Groups Enrolling in Counes at ICCC's Storm Lake Center. 
Factor Age 
Continuing education 25 and Under 
26 and Over 
New job preparation 25 and Under 
26 and Over 
Personal enrichment 25 and Under 
26 and Over 
Transfer 25 and Under 
26 and Over 
Advancement in present job 25 and Under 
26 and Over 
N 
361 
115 
361 
116 
361 
115 
361 
1I7 
361 
114 
Mean 
3.43 
3.62 
3.30 
4.00 
2.77 
3.95 
2.95 
2.74 
2.36 
3.04 
Standard 
Deviation 
1.944 
1.881 
1.955 
1.920 
l.759 
1.695 
l.905 
2.015 
l.641 
1.838 
2-tail 
Probability 
.363 
*.001 
*.000 
.296 
*.000 
*Significant at a probability level ofp< 0.05 Rating scale used to determine means: 
1 =very unlikely 2=unlikely 3=somewhat unlikely 4=somewhat likely 5=likely 6=very likely 
each of the 3 likelihood factors for participants 25 years old and younger were consistently 
lower (3.3,2.36, and 2.77, respectively) than the mean ratings computed for their older 
counterparts. The F value for each of the groups observed was not determined to be 
significant (p 2: .05), therefore, the pooled variance formula was used to report the t-values. 
Research Question 2 
The second research question corresponds to questions 21 through 31 on the survey 
instrument. Survey participants were asked to indicate how likely they were to use or enroll 
in selected services and courses at Iowa Central within the next year. Of 474 responses to 
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question 21. (i.e .• would they be enrolling in classes for college credit). 38.5% indicated that 
they are likely to, while 61.6% indicated they are not at this time. Also, over 50% of the 
survey participants responded positively when asked if they were likely to use selected 
services or enroll in various non-credit courses within the next year. (See Table 15) 
Females and Males 
A t-test was computed to analyze the mean scores offemales and males to determine if 
there were differences in the likelihood of anyone group using or enrolling in selective 
services or courses at ICCC. 
Null Hypothesis: There is no significant difference between females using selected services 
or enrolling in courses at ICCC's Storm Lake Center within the next year than it is for males. 
(See Table 16.) 
The hypothesis was rejected. Significant differences were found between mean scores for 
females and males on 7 of the 11 factors (college credit, library, placement services, 
adult/continuing education, learning center, counseling/assessment services and 
meetinglbanquet facilities) suggesting that females rated the factors more important than 
males. The gender groups did not differ on the factor of using or enrolling in Iowa Central's 
ESU ABFlGED courses. Surprisingly, this was the only factor where the mean scores for 
males was slightly higher, indicating this factor was more important to males. Still, the 
variance in the mean scores (.18) did not indicate that male group placed an unusual 
significance on the factor over the female group. 
Also, differences in variability spread were found to exist between the groups on six of the 
factors analyzed indicating that the individual groupings may have not been as homogeneous 
as desired. Therefore, the separate variance formula was used to represent the t-values in 
these comparisons. Because the F-value was not significant (p =:;.05) in the remaining five 
groups, the pooled variance formula was used to report the t-values. 
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Table 15. Frequency Distribution of Participants Using or EnroUing In Selected 
Services and Courses at Iowa Central Community College's Storm Lake 
Center Within the Next Year. (All Groups) 
(positive Responses) a (Negative Responses) b 
Likelihood Factor Frequency Percentage Frequency Percentage N 
College credit 182 38.5 292 61.6 474 
Library 101 23.1 374 78.7 475 
Placement Services 85 17.9 390 82.1 475 
Adult/Continuing Education 85 17.6 386 82.0 471 
Counseling! Assessment svcs 85 17.6 386 82.0 471 
Vocational svcs 83 17.5 390 82.3 473 
Learning Center 82 17.3 392 82.7 474 
ACT or CLEP testing svcs 69 14.5 406 85.5 475 
Non-credit courses 64 13.5 409 86.3 473 
MeetinglBanquet Facilities 44 9.2 432 90.8 476 
ESU ABEIGED courses 42 8.8 432 90.9 474 
(a) all positive responses, (somewhat likely likely very likely) have been combined 
(b) all negative responses, (somewhat unlikely unlikely very unlikely) have been combined 
Participants 25 years of age and younger and participants 26 yean of age and older 
A t-test was computed to determine if differences exist between participants 25 years of 
age and younger and participants who are 26 years of age and older. 
NuD Hypothesis: There is no significant difference between participants 25 years 
of age and younger and participants 26 years of age and older using selected 
services or enrolling in courses at Iowa Central Community College's Storm Lake Center 
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Table 16. The Mean, Standard Deviation, and t-test Scores of the Likelihood of Female 
and Male Using Selected Services or Enrolling In ICCC's Storm Lake 
Center within the Next Year. 
Standard 2-tail 
Factor Gender N Mean Deviation Probability 
College credit Females 292 3.13 2.099 (+)*.000 
Males 182 2.43 1.782 
Library Females 292 2.25 1.593 *.012 
Males 183 1.89 1.404 
Placement Services Females 292 2.21 1.594 (+)*.000 
Males 183 1.72 1.156 
Adult/Continuing Education Females 288 2.15 1.560 (+)*.001 
Males 183 1.73 1.250 
Vocational svcs Females 292 2.03 1.517 .150 
Males 182 1.84 1.369 
Learning Center Females 292 2.08 1.523 (+)*.005 
Males 182 1.71 1.274 
ACT or CLEP testing svcs Females 293 1.84 1.429 .973 
Males 182 1.84 1.339 
Non-credit courses Females 293 1.85 1.335 .139 
Males 181 1.66 1.266 
Counseling! Assessment svcs Females 292 1.81 1.318 (+)*.084 
Males 183 1.61 1.123 
Meeting/Banquet Facilities Females 293 1.70 1.196 *.013 
Males 183 1.45 .912 
ESU ABE/GED courses Females 292 1.47 1.239 (+).149 
Males 183 1.65 1.363 
*Significant at a probability level ofp~0.05 (+)Denotes where the use of the separate 
variance formula has been used to represent the t-values. 
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within the next year. (See Table 17.) 
The null hypothesis was rejected on 8 of the 11 factors that were analyzed. On eight of 
factors, the mean scores were shown to be significantly higher for survey participants 26 years 
of age and older suggesting that these factors were more important to them. Also, a 
difference in variance was noted for 8 of the 11 groups analyzed. In each of the cases, the 
separate variance estimate oft was reported. 
Research Question 3 
The third research question corresponds to one of two open-ended questions on the survey 
instrument. Participants were asked to list the three most important factors they consider 
when choosing a college to attend. Of the 598 responses, the number one consideration was 
course offerings (34.6%), followed by cost of education (33.3%) and third, distance of the 
college from home (32.1%) (See Table 18.) 
A frequency distribution table was also prepared to illustrate what factors individual groups 
considered most important when selecting a college to attend. Iowa Central's currently 
enrolled college students, the second largest group participating in the study, selected course 
offerings (20.8%) as the number one factor to consider when choosing a college, followed by 
cost of education (18.1%) and distance of the college from their homes (18.8) (See Table 19) 
Research Question 4 
Research question four corresponds to question 39 on the survey instrument. Survey 
participants were asked if they could take one course at Iowa Central from the choices of 
accounting, marketing, education or a fill-in selection, which would they chose. The highest 
response rate for all the groups was the fill-in choice representing (41.4%), followed by 
Education (24.3%), Accounting (22%), and Marketing (12.2%). Also, the order of 
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TabJe 17. The Mean, Standard Deviation, and t-test Scores of Different Age Groups 
Using SeJected Services or Enrolling in Courses at ICCC's Storm Lake 
Center Within the Next Year. 
Standard 2-tail 
Factor Age N Mean Deviation Probability 
College credit 25 and Under 357 2.73 1.939 *.008 
26 and Over 115 3.30 2.177 
Library 25 and Under 358 2.01 1.471 *.014 
26 and Over 115 2.41 1.680 
Placement Services 25 and Under 359 l.84 1.315 (+)*.000 
26 and Over 114 2.54 1.745 
Adult/Continuing Education 25 and Under 357 1.61 1.120 (+)*.000 
26 and Over 112 3.15 1.761 
Vocational svcs 25 and Under 357 1.79 1.341 (+)*.000 
26 and Over 115 2.50 1.698 
Learning Center 25 and Under 358 1.80 1.361 (+)*.001 
26 and Over 114 2.37 l.614 
ACT or CLEP testing svcs 25 and Under 358 1.85 1.398 .787 
26 and Over 115 1.81 1.395 
Non-credit courses 25 and Under 357 1.53 1.064 (+) .000 
26 and Over 115 2.53 1.667 
Counseling! Assessment svcs 25 and Under 358 1.55 1.046 (+)*.000 
26 and Over 115 2.31 1.613 
MeetinglBanquet Facilities 25 and Under 359 1.56 1.044 (+).200 
26 and Over 115 1.73 1.266 
ESUABEIGED courses 25 and Under 358 1.42 1.081 (+)*.009 
26 andOver 115 1.89 1.756 
*Significant at a probability level of~ 0.05 (+)Denotes the use of the separate variance 
formula to represent the t-value. All others reflect the pooled variance formula. Rating scale used to 
determine mean: 1 =very unlikely 2=unlikely 3=somewhat unlikely 4=somewhat likely 5=likely 6=very 
likely 
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Table 18. Three Most Important Factors Considered When Selecting A CoUege To 
Attend. N=598 
Factor 
Course offering 
Cost of education 
Distance from home 
TOTAL 
Frequency 
207 
199 
192 
598 
Percentage 
34.6 
33.3 
32.1 
100 
Table 19. Three Most Important Factors Considered When Selecting A College To 
Attend By Participant Group Preference. N=598 
(Course Offerings) (Cost of Education) (Distance From Home) 
Group Frequency Percentage Frequency Percentage Frequency Percentage 
College Students 43 20.8 36 18.1 36 18.8 
ESL Students 3 1.4 7 3.5 8 4.2 
GED Students 1 0.5 2 1.0 2 1.0 
High School Seniors 143 69.1 140 70.4 124 64.6 
Preschool Parents 17 8.2 14 7.0 22 11.5 
TOTAL 207 100 199 99.9· 192 100.1· 
·May not equal 100 percent due to rounding 
preference did not vary significantly when the responses were reported for the various age 
groups in the study. Again, the fill-in selection ranked first, followed by education, 
accounting and marketing. The fill-in selection included science courses, auto mechanics, and 
computer courses. (See Table 20 and Table 21.) 
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Research Question 5 
Research Question five corresponds with questions 32 through 37 on the questionnaire. 
Participants were given a range of time increments and asked to select the one that best met 
their scheduling needs. Courses offered between the hours of8:00 a.m. and 12:00 p.m. was 
ranked highest (48.1%), followed second (26.3%) by courses offered between the hours of 
12:00 p. m. and 5:00 p. m. (See Table 22.) 
Table 20. Most Favored Cuniculum Choice. N=449 
Course Frequency Percentage Female Percentage Male Percentage 
Other (c) 186 41.4 109 38.9 77 45.6 
Education 109 22.7 81 27.6 28 15 
Accounting 99 20.6 63 21.4 36 19.3 
Marketing 55 11.4 27 9.2 28 15 
TOTAL 449 99.9* 280 99.9* 169 99.9* 
*May not equal 100 percent due to rounding (c )Other included science, auto mechanics and 
computer courses 
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Table 21. Most Favored Curriculum Choice by Age. N=447 
Course 18 and under 19 to 25 26 to 35 36 to 45 46 to 55 Over 56 N 
Other (c) 112 (40.3) 30 (47.6) 20 (33.3) 20 (55.6) 3 (.60) 0 185 (41.4) 
Accounting 59 (21.2) 12 (19.0) 17 (28.3) 5 (13.9) 1 (.20) 4 (.80) 98 (21.9) 
Marketing 42 (15.1) 6 (9.5) 3 (5.0) 4(11.1) 0 0 55 (12.3) 
Education 65 (23.4) 15 (23.8) 20 (33.3) 7 (19.4) 0 1 (.20) 109 (24.4) 
TOTAL 278 (100) 63 (99.9) 60 (99.9) 36 (100) 5 (1.0) 5 (1.0) 447 (100) 
*May not equal 100 percent due to rounding (c )Other included science, auto mechanics and 
computer courses 
Table 22. Most Favorable Time of Day for Coune Offerings. N=441 
Time of Class Frequency Percentage 
8:00 a.m. through 12 noon 212 48.1 
12 noon through 5:00 p.m. 116 26.3 
5:00 p.m. through 9:00 p.m. 98 22.2 
9:00 p.m. through 12:00 a.m. 15 3.4 
TOTAL 441 100 
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CHAPTER V. CONCLUSIONS AND RECOMMENDA nONS 
The purpose of the study was to provide Iowa Central Community College administrators 
with data on prospective students' college going plans and to determine what factors students 
consider important when selecting a college. Iowa Central's administrators also wanted to 
determine what courses were most favored by prospective students at its Storm Lake Center. 
Iowa State University's Department of Professional Studies in Education role in the study was 
to analyze the results and provide the data to the community college administrators. 
Iowa Central administrators are committed to providing programs and services that meet 
the needs of its community and student groups. Programs are provided to help persons 
prepare for a job, upgrade job skills, meet certification and recertification requirements, earn a 
high school diploma, increase their general knowledge, and make better use of their leisure 
time. Students services are designed to assist persons in their development as mature and 
productive citizens. To that end, the results of the study will allow Iowa Central to make 
informed decisions with regard to instituting programs and services that are in direct 
relationship to the needs of the community it serves. The conclusions and recommendations 
in this chapter are designed to correspond with the research questions that have been 
represented in this study. 
Conclusions 
Researth Question 1 
Factors were examined to detennine the likelihood of prospective students' taking courses 
at Iowa Central Community College's Storm Lake Center in Research Question 1. Data 
gathered and analyzed indicated survey participants were more apt to take courses for 
continuing education and new job preparation as opposed taking courses for transfer to 
complete a four degree, or to advance in their present jobs. (See Table 12) The results were 
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not surprising considering the number of survey participants who were employed on a part-
time and between the ages of 18 to 24. (See Tables 2 and 3) The findings were consistent 
with a national study conducted by the Commission on the Future of Community Colleges 
(1988). In that study, over 50% of the participants indicated they were enrolled in the 
community college to acquire or enhance their employment skills, or for reasons of personal 
improvement. Also, in a related study, Knoell (1982), found that while the transfer function is 
still a favorable component of the community college, a large percentage of students were 
more likely to enroll in courses that allowed them to acquire skills for immediate employment 
upon leaving the community college, regardless of whether they completed the degree 
requirements before leaving. 
Females and Male Prospective Students When examining the differences between 
gender groups, females rated each of the factors more important to their decision to take 
courses than males. One explanation for this difference may be the number of women in 
general who are enrolled in community colleges. In a study published by AACC (1992), 
women represented 58 percent of all community college enrollees and associate's degrees 
awarded. 
Participants 25 years of age and younger and participants 26 years of age and older 
Results indicate that survey participants 26 years of age and older were more likely to take 
courses for new job preparation, personal improvement and advancement in their present job 
than participants younger than 25 years of age. (See Table 14.) This finding may appear 
insignificant based on the number of participants in the study who represented the older age 
groups. (See Table 2.) Yet, it is significant, because of the large percentage of nontraditional 
age college students who attend community colleges. 
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It should be noted that Paulsen (1990) indicated 24.1 percent of the growth in higher 
education in general between 1990 and the year 2000, will be a result of persons between the 
ages of35 to 64. 
Research Question 2 
Factors were examined to detennine the likelihood of the survey participants using or 
enrolling in selected services and courses at Iowa Central within the next year. Surprisingly, 
an overwhelming majority of the participants responded negatively. (See Table 15). One 
explanation for the high rate of negative responses could be attributable in part to the 
cooperative use of facilities with the secondary school. 
If the survey participants, particularly, the high school seniors, have not consciously 
separated the functions of the two facilities, they may view Iowa Central as an extension of 
their high school. Hence, it is unlikely they would desire to attend classes in the same facility 
beyond high school graduation. However, Martin (1974) views the sharing offacility space 
with secondary schools an advantage for high school students. He believes that the 
cooperative use of facilities, allow 11th and 12th grade students an opportunity to enroll in 
occupational courses in the community college, and utilize expensive equipment that is 
generally not available in most school districts. 
In a study conducted on behalf of Iowa Central Community College in 1986, the college 
polled 1% of the entire population (163,900) in its nine-county area. Four hundred thirty-six 
(26.6%) questionnaires were used for the analysis of the study. Of this number, 35% 
indicated that they were likely to use the college's Adult/Continuing Education services in the 
future. Their findings were relatively consistent with the number of survey participants who 
indicated that they would either use Iowa Central's Adult/Continuing Education services or 
enroll in non-credit courses within the next year. In the 1986 study, participants were also 
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asked if they planned to enroll in college classes during the upcoming Fall Semester. Seventy-
one percent indicated they would not. This finding is consistent with the current study's 
findings. Sixty-one of the survey participants indicated that it is unlikely that they will enroll 
in college credit-level courses within the next year. 
Female and Male prospective Students The results of the t test indicated that significant 
differences exist between female and male survey participants on 8 of the I I factors analyzed. 
(See Table 16) On each of the factors where differences were found, the female groups 
appeared to be more likely than male groups to use or enroll in courses within the next year. 
A reason for the difference could simply be the number of women in higher education, 
particularly at the community college level. However, in a study cited by Paulsen (1990), 
researchers found that on average, women evidenced a greater likelihood than men of 
enrolling in courses for personal enrichment, and training for employment after a critical life 
changes such as divorce, when they became the fa.milys major source of support. Men, on 
the other hand, were more likely to enroll for courses that prepared them for immediate 
employment. 
Participants 25 years of age and younger and participants 26 years of age and older 
Upon examination of 11 factors utilized to determine differences in the likelihood of 
prospective students using or enrolling in selected services and courses at Iowa Central within 
the next year, differences were found to exist between age groups on 8 of the 1 I factors. (See 
Table I 7) Survey participants 26 years of age and older indicated that they are more likely to 
use Iowa Central's facilities within the next year than the younger age groups. These 
differences could be a result of the age of the survey participants. Each of the eight factors 
where differences were found, represented services or courses that were more directed toward 
51 
self improvement. For example, how many high school seniors (the single largest group in the 
study) would think that they need to utilize the services ofa an adult/continuing education 
program. The mean scores on this factor was 1.61 (persons 25 and under), and 3.15 (persons 
26 and older); a difference of 1.54. The researcher believes that many high senior may not be 
aware of the advantages ofa adult/continuing education program. In all probability, older 
adults are aware that adult/continuing education programs provide an opportunity for 
interaction with other adults, and at the same time, offers courses that allow them to learn 
various subjects at their own pace. 
Researcb Questioo 3 
Survey participants were given the opportunity to indicate in an open-ended format the 
three most important factors they'd considered when selecting a college in Research Question 
3. The results indicate that survey participants would consider the colleges' course offering, 
cost of education and the distance of the college from their home as the three most important 
reasons. (See Tables 18 and 19) These results were consistent Cohen (1985), who concluded 
that many community colleges flourish because they provide students with comprehensive 
programs at an affordable price. 
Researcb Questioo 4 
A frequency distribution table was prepared to illustrate the results of Research Question 
4. Participants were asked if they could choose one course, which would they select from the 
choices of accounting, marketing, and education. The participants were also provided with a 
space to write-in their selection, ifit was not one of the three provided. The results indicated 
that the survey participants were more interested in science related courses as opposed to the 
business courses that were provided. (See Tables 20 and 21) This finding is significant for 
Iowa Central as they attempt to provide programs and services that meet the needs of its 
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community members. Additional research would be needed to determine the exact programs 
that are most favored, however, these results provide a starting point. 
Research QuestioQ 5 
Time increments were examined to determine when would be the best time for courses to 
be offered to meet the prospective students needs in Research Question 5. The results 
indicate that classes offered between 8:00 a.m. and 5:00 p.m. are most conducive to the 
scheduling needs of the participants. (See Table 22) 
Summary 
From the standpoint of this community college, the findings from this study serve a number 
of purposes. First, the results indicate the college going plans of prospective students in the 
Storm Lake Center area, what kinds of courses they're interested in taking, and the times 
courses should be offered to meet the educational needs of the community. Next, the 
questionnaire asked survey participants to indicate how much information they received about 
the college from a number of sources where it advertises, and to indicate their level of contact 
with each of Iowa Central's college campuses. This information is helpful because it will 
infOIlIl the administrators of the Storm Lake Center of the effectiveness of their marketing 
efforts. 
Finally, survey participants were asked to indicate their overall perception of Iowa Central 
Community college. Obviously, the results of this question would inform the college of how it 
is viewed by members of the community. 
Recommendations for future research 
1. There was a large number of participants (59.1%) who indicated that the likelihood of 
taking courses for transfer to complete a four year degree program was unlikely. 
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Given that the largest percentage of the participants were high school seniors (61.33%), 
Iowa Central should seriously consider conducting a follow-up study using qualitative 
research methodology. Qualitative research methods will allow the researcher(s) to ask 
more specific questions based on the survey participants answers to determine more 
concrete reasons as to why people are not electing to take courses for transfer. It will also 
aid in determining if there are environmental factors at work that discourage students from 
furthering their education beyond the level the community college level. 
2. The Stonn Lake Center currently shares their facility with a secondary institution. Could 
this be a concern for prospective students who may not be able separate the activities of 
the two institutions; especially high school seniors who may have taken occupational 
training courses at the college while completing the requirements for their high diploma. 
Thereby causing them to view the college as an extenuation of high school. It is 
recommended that administrators seek alternatives that would allow the college to operate 
from a free-standing dwelling. This may prevent any misinterpretation as to the 
level of educational services being perfonned. 
3. The majority of the participants (54.3%) indicated that they were more likely to take 
courses in preparation for a new job than for any other reason. It is recommended that 
the college (e.g., administrators and faculty members) establish strong relationships with 
members of business and industry. This will help the college stay abreast of employer 
needs and subsequently, help faculty members design more effective programs. 
4. Include additional questions on subsequent surveys. For example, it would be interesting 
to know if any persons in the prospective students' household had completed a two or four 
year degree program, or, if they had a spouse or parent currently attending college. This 
would provide some indication as to the level of support the student may have, and it may 
also provide an explanation why the student does not desire to attend college at this time. 
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APPENDIX A: STATEMENT ON HUMAN SUBJECTS 
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Addendum: Statement on use Qf human subjects in research 
Iowa State University, the Department of Professional Studies in Education has agreed to 
conduct a research project on behalf of Iowa Central Community College. The purpose of the 
study will be to detennine if there is a need for Iowa Central Community College's Stonn 
Lake Center to expand their course offering to include arts/sciences and vocational technical 
courses during their daytime hours. It is hoped that this infonnation can be used to strengthen 
and refine the College's recruitment and marketing initiatives. Since this study was conduct 
for Iowa Central Community College, the human subjects clearance fonn was completed by 
their institution. 
Confidentiality: To insure confidentiality in the study, participants were not asked to 
identify their names for the purpose of analysis. However, on one open-ended question, with 
regard to receiving course infonnation, participants were given the option to fill-in their names 
and addresses. This infonnation was shared in a list fonnat with no indicators as to what 
group the participants' names was taken from directly with the Vice President of Student and 
Institutional Services located at Iowa Central's Fort Dodge Campus. In all other instances, 
there was limited access to the research material. 
Risk or Discomfort to Participant: There was no risk or discomfort to the participants at 
any time during the study. 
Contact Dates: Contact with research participants will begin Monday, December 5, 1994 
and conclude on Monday, January 9, 1995. 
Research Method: The study used a questionnaire to gather the data for statistical analysis. 
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Iowa Central Community College 
Community Survey 
Please daIken the appropriate circle with a #2 pencil. 
1. I am I =male 2=female 
2. Myageis 
.. 
1=/8 and under 2=19 to 25 3=26 to 35 4=36 to 45 5=46 t055 6=56 and over 
3. I currently work. 
I=full-time outside the home 
3=in the home 
2=part-time outside the home 
4=unemployed 
4. The distance I live from the Iowa Central Community College Storm Lake campus is 
1=/-10 miles 2=1I-20miles 3=21-30 miles 4=31-40miles S=over4..r=m~ir:-es"---------_-.J 
ABC 0 E F G H I J 
5. Indicate the number of children younger than school-age in your home by darkening the 1 000000000 ® .. 
appropriate circle. ABC 0 E F G H I J .. 
Use the following scale to indicate how much information about 
Iowa Central Community College you get from each source (items 6-10). 
I=none 2=very little 3=some 4=quite a bit 5=extensive 
6. Newspaper I Shopper I Advertising Guides 
7. Radio 
8. Class schedules I brochures I pamphlets 
9. Television 
10. Oili~ __________________________________________________________ _ 
Using the scale below, indicate your level of contact with each of the following 
Iowa Central Community College campuses (items 11-14) 
1 =have never been there 
2=have visited the campus, but have never taken a course 
3=am currently enrolled in a course there 
4=have taken a course there in the past, but am not presently enrolled 
11. Eagle Grove 
12. Fort Dodge 
13. Storm Lake 
14. Webster City 
Use the scale below to respond to questions 15 to 20 
l=very unlikely 2=unlikely 3=somewhat unlikely 
4=somewhat likely S=likely 6=very likely 
How likely are you to ..... 
15. take courses for transf~ to complete a four year degree 
16. take courses to prepare for a new job 
17. take courses to help advance in your present job 
18. take courses to meet requirements for continuing education 
19. take courses for personal improvement or enrichment 
20. need child care facilities provided by the college 
20000000000 .. 
ABC 0 E F G H I J .. 
30000000000 .. 
ABC 0 E F G H I J .. 
40000000000 .. 
ABC 0 E F G H I J .. 
50000000000 .. 
ABC 0 E F G H I J .. 
60000000000 .. 
ABC 0 E F G H I J .. 
70000000000 .. 
ABC 0 E F G H I J .. 
800000®0000 .. 
ABC 0 E F G H I J .. 
90000000000 .. 
ABCDEFGHIJ .. 
100000000000 .. 
ABC 0 E F G H I J .. 
11 0000000000 .. 
ABCDEFGHIJ .. 
120000000000 .. 
ABCDEFGHIJ .. 
130000000000 .. 
ABC 0 E F G H I J .. 
140000000000 .. 
ABCDEFGHIJ .. 
150000000000 .. 
ABCDE FGH I J .. 
160000000000 .. 
ABCDEFGHIJ -
170000000000 -
ABCDEFGHIJ -
180000000000 -
ABCDEFGHIJ -
190000000000 -
ABC 0 E F G H I J -
200000000000 -
-
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List the three most important reasons your would use for choosing a college to attend 
If you would like to receive information about Iowa Central Community College, please list 
your name and address below. 
, 
1 I' ABCDEFGHIJ 
I I 210®®0®®0®0® 
ABC D E F G H I J 
I 220®®0®®0®®® 
ABC D E F G H I J 
I 2300®0®@0®0® 
ABC D E F G H I J 
t 240®®0®@0®®® 
ABC D E F G H I J I t 250®®0®@0®®® 
!t ABCDEFGHIJ 
t 260®®0®@0®0® 
• ABC D E F G H I J 
270®®0®®0®0® 
ABC D E F G H I J 
I 280®®0®@0®®® 
ABC D E F G H I J 
, 290®®0®@0®0® 
• ABC D E F G H I J 
t 300®®0®@0®®® 
• ABC D E F G H I J j 310®00®@0®0® 
ABC D E F G H I J 
t 320®®0®@0®0® 
• ABC D E F G H I J 
• 3300®0®@0®®® 
• ABC D E F G H I J 4 340000000®0® 
4 ABC D E F G H I J 
• 350®®0®@0®®® 4 ABC D E F G H I J 
• 360®®0®@00®® ,. 
.i 
ABC D E F G H I J 
370®®0®@0®0® 
• ABC D E F G H I J 
t4 380®®0®@0®0® 
• ABC D E F G H I J 
><II 390®®0®@0®0® 
.. ABC D E F G H I J 
j 0 0, (2; (3\ (1) (16) (7\ (s) ® ® 
Use the scale below to respond to questions 21 through 36. 
l=very unlikely 2=unlikely 
4=somewhat likely 5=likely 
3=somewhat unlikely 
6=very likely 
Please indicate how likely you are to uselenroll in the following Iowa Central 
services/courses within the next year. 
21. College credit courses 
22. Non-credit courses 
23. Vocational courses 
24. ESL I ABE I GED courses 
25. Adult and Continuing Education Services 
26. Counseling or assessment services 
27. Acr or CLEP testing services 
28. Learning Center 
29. Library 
30. Placement services 
31. Meeting I banquet facilities 
How likely are you to take the foll~g at Iowa Central during the next year? 
32. Morning classes (8:00 am - noon) 
33. Afternoon classes (noon - 5:00 pm) 
34. Evening classes (5:00 pm - 9:00 pm) 
35. Late night classes (9:00 pm - midnight) 
36. Saturday classes 
37. When would be the best time for courses to be offered to meet your needs. 
1= 8:00 am - noon 2= noon - 5:00 pm 3=5:00 - 9:00 pm 4=9:00 - midnight 
38. Indicate approximately how many classes you would enroll in each semester. 
39. If you could take one course, indicate which of the following you would choose. 
1 =accounting 2=marketing 3 =education 4=other 
-----
40. Indicate your overall perception of Iowa Central Community College. 
l=very negative 2=negative 3=somewhat negative 
4=somewhat positive 5=positive 6=very positive 
